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INTRODUCTION

Between criticisms and evidence of entrepreneurship
in the global world

In the last two decades, globalization has influenced all dimensions
of human activity, making it possible to analyze most realities
and phenomena globally. Moreover, this can be seen, for example,
in the research carried out in the following areas: education for
global citizenship, which presupposes an increased awareness of
the interdependence and need for cooperation among all people
and nations (Bosio & Torres, 2019; Davies et al., 2005, Davies et
al., 2018; Goren & Yemini, 2017b, Goren & Yemini, 2017a; Jardim,
2021b; Marshall, 2011; Tanner, 2007; VanderDussen Toukan,
2018); global leadership, which presupposes the relevance of
standard general guidelines (Cantén & Garcia, 2018; Cavey, 2020;
Kyvik, 2018; Likhotal, 2020; Rosser et al., 2020; Winck et al., 2016);
tourism, which involves travel between multiple countries (Fu et
al,, 2019; Jardim, 2019b; Rusu et al.,, 2016).

Furthermore, specific themes of this phenomenon have also
been researched, such as that of global government (Auld et al,,
2019), global ethics (von Eschenbach, 2020), global health(Huster
etal, 2017; Rosser et al., 2020; Zeanah et al., 2018) and the global
born (Gabrielsson et al.,, 2014; Jones & Coviello, 2005; Lopez et
al,, 2009; Thai & Chong, 2008). In this context, entrepreneurship
education is also influenced and studied as a global reality
(Coulibaly et al., 2018; Kiss et al., 2012; Nguyen, 2016; Othman et
al,, 2012; Radovi¢-Markovic¢ et al.,, 2019; Zajda, 2015). Nevertheless,
to identify its actual impact, it is essential to explain the meaning of
the phenomenon of globalization and what the process of education
for entrepreneurship consists of.

Taking into account the multiple approaches to this
phenomenon, it can be seen that there is a convergence in the
definition of the term globalization, being understood as the
process of interaction and integration between people, companies
and governments around the world, resulting from the advances
seen mainly in transport and communication technologies (Bottazzi
& Dindo, 2013; Ndidiamaka et al,, 2019), but also in culture,
education and the resolution of social and environmental problems
(Coulibaly et al., 2018; Halunko et al.,, 2018; Nyame-Asiamah et
al,, 2020; Radovi¢-Markovi¢ et al., 2019; Ramsey & Lorenz, 2016).
Thus, the exponential increase in exchanges and interactions
between multiple countries has led to the integration of economic,
social, cultural, political and educational aspects. On the other
hand, entrepreneurship education promotes individual skills that
allow them to convert ideas into actions (European Commission,
2019). This is a relevant skill for each person, regardless of their
profession and function, the region and the cultural contextin which
they reside. Because it is a field, par excellence, of the development
of societies since it is a triggering factor for economic growth,
social cohesion, organizational success and personal fulfillment
(Jardim, 2021b; Sarkar, 2014; Timmons, 1989). Over the last few
decades, entrepreneurship education programs have increased
exponentially on all continents (Abdelkarim, 2018; Basu, 2014;
Byun et al,, 2018; Carree et al,, 2011; Cheung, 2008; Hernandez-
Sanchez et al., 2019; Nieuwenhuizen et al., 2016; Solomon, 2007;
Valerio et al.,, 2014; Vang, 2017).

To contextualize, it is essential to mention that this educational
phenomenon originated at Harvard Business School, where the first
entrepreneurship course, called Management of New Enterprises,
was held by Myles Mace. A year later, a research centre in this field,
the so-called Research Centre in Entrepreneurial History, was set up
(Cooper, 2005; Landstrom, 2020). In the meantime, courses began
to appear at several universities in the United States of America
(USA), and in 1967 the first Master Business Administration (MBA)
on entrepreneurship was held at Stanford University and New York
University (Katz, 2003). The following year, 1968, Babson College
offered the first degree in entrepreneurship (Cooper, 2005). This

phenomenon has gradually spread worldwide, given its relevance
in solving emerging problems. However, if initially, the focus was
on the creation and management of companies, in recent decades,
the focus has also opened to entrepreneurial skills, attitudes and
behaviors (Comissdo Europeia, 2004; European Commission,
2006b; Jardim, 2021b; Krueger, 2015).

Thus, entrepreneurship education has begun to take an
approach that allows it to cover students from all higher education
courses and at all levels of education who need to develop these
skills, without which it becomes complicated to face professional
challenges. However, the general population also needs this
mindset, as it allows for creating original and valuable solutions
to various emerging social and economic problems, such as
unemployment, the environment, poverty and exclusion. In this
way, EE has promoted this culture (Mwasalwiba et al, 2010;
Plourde & Pelletier, 2007; Romer-Paakkanen & Suonpad, 2017).

However, it was also organized from a pedagogical point
of view to be effective. In this sense, it has developed as an
education based on criteria, such as the precise definition of the
objectives to be achieved, the progression of the teaching-learning
process throughout all levels of education, the integration of
entrepreneurship teaching into curricula and interdisciplinary
approaches (Eurofound, 2015; Fayolle et al., 2019; Gibb, 2011).
Consequently, in terms of teaching methods, the literature on the
speciality favors very diverse strategies, such as learning by doing
(Banha, 2016; Chang et al,, 2014; Jardim & Silva, 2019), a action
research (Warner, 2016), the integration of this theme into the
academic curriculum (Daraban, 2016), the innovation paradigm
(Gibb & Price, 2014) and the design thinking (Baldacchino et al,,
2014).

However, there is no unanimity in the acceptance of this
educational approach. There are thinkers and schools that oppose
EE, such as the current called critical entrepreneurship studies
(Ayers & Saad-Filho, 2015; Campos & Soeiro, 2016; Dashtipour &
Rumens, 2018; Essers et al., 2018; Jardim, 2019a; Verduijn et al,,
2014), which points to the need for a critical reflection on this
global phenomenon, which can lead to the defence of an inhumane
economy, to the anxiety of always wanting more, to the creation of
erroneous expectations about the time-consuming and laborious
process of being an entrepreneur, to the incongruity of seeking
social change, but in a way in which only a few enjoy the benefits
of economic growth. The main criticisms aim to unveil the alleged
neoliberal objective that dominates current states' political thought
and practice, reaching neoliberal democracy and its neoliberalism,
incompatible with the affirmation of democracy in crucial areas
of societies. Despite these critical perspectives, the need for EE
has become an unavoidable reality in today's global world. For
this reason, this study aims to explain and evaluate the effects of
globalization on promoting entrepreneurial culture.

The following is a section on the methodology followed in this
study. As a conceptual study, the reasons that justify the promotion
of entrepreneurship, the global entrepreneurial policies, and
the international networks that interconnect the professionals
and researchers who work in this field are systematized in the
following section. Finally, it concludes with the global challenges
underlying the theme of educational policies, both local, regional
and international.

METHODOLOGY

This study is based on a theoretical-reflexive review of the literature,
aiming to explain the existing data on the impact of globalization
on entrepreneurship education. Moreover, it aims to answer the
following research questions: how does globalization affect EE in
today's world? What are the socio-educational problems that justify
the global promotion of EE? Which international organizations
have disseminated global EE policies? What are the leading global
networks focused on entrepreneurship?
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To find the answerto these questions, thematicanalysiswasused,
which, as a qualitative research technique, allows the identification
and interpretation of thematic patterns in a dataset (Braun &
Clarke, 2021; Christou, 2023). Furthermore, the procedures
recommended in the literature on this technique were followed. In
the first phase, 51 articles published by experts in the field were
identified; 35 documents or reports from international institutions
were found, such as the OECD, the European Commission, and the
Global Entrepreneurship Monitor. In addition, 18 books and nine
book chapters were identified. All of them answered the research
questions previously posed in some way. After familiarization with
these data, themes organized the documents, and the articles were
read based on these themes, i.e., contexts and problems, global
policies of entrepreneurial education, entrepreneurial behaviors
and international networks that promote entrepreneurship.
Considering each of the themes, the writing of the texts resulted in
a frame of reference on the trends of entrepreneurial education in
today's world.

It should also be noted that one of the main reasons which
justified the use of this technique was the flexibility of the thematic
analysis, which, unlike other more rigid methods, allows researchers
to adapt the analysis process to the specific needs of their study
(Braun & Clarke, 2021; Lochmiller, 2021). Other approaches to
qualitative research were also considered, namely the theoretical-
reflexive review (Creswell & Creswell, 2022; Creswell & Poth, 2017;
Saldafia, 2021; Tuckman, 2012; Wee & Banister, 2016).

The search was carried out in several databases of recognized
academic articles, such as Scopus, Web of Science and Google
Scholar, among others, to obtain a comprehensive and up-to-date
view. The search criteria involved the keywords "globalization",
"entrepreneurial  education”, "entrepreneurship  policies",
"international networks", "entrepreneurial behaviors" and "global
educational communities”. In addition, articles that addressed
relevant organizations in this field of study were considered. Given
that this is not a systematic review of the literature but a theoretical
review, which is presupposed to be critical and reflective, we do
not list the documents analyzed but were simply placed in the
bibliographic references of this article.

The selection of articles was carried out in two stages. Initially,
based on reading the titles and abstracts, studies that did not
directly address this topic were excluded. Then, the other articles
were read in full and included in the review if they presented a
pertinent approach, adequate methodology, and significant results
on the research objective. The data extracted from the selected
articles included the study objective, methodology, main findings,
and conclusions. This information was then critically analyzed to
identify patterns, similarities, divergences, and gaps in the existing
literature.

Given that this was a theoretical-reflexive review of the
literature, we adopted a critical stance regarding the data,
considering the possible limitations of the included studies and
the need for further research in certain areas. This approach
allowed us to formulate a comprehensive and differentiated view
of the effects of globalization on entrepreneurship education and to
suggest directions for future research, as presented below. Figure 1,
which proves the usefulness of this type of review, summarizes the
proposal of emerging trends in the current global world in three
parts: global policies, entrepreneurial behaviors, and international
entrepreneurship education networks.

The explanatory categories presented in this figure resulted
from the reflexive and critical process developed throughout
the thematic analysis process. To this end, the themes that stood
out in each of the questions were searched, and the reflective
reading of the themes allowed us to define and name each of the
categories presented in this model of the impact of globalization on
entrepreneurship education.

SOCIO-EDUCATIONAL CONTEXTS AND PROBLEMS THAT
JUSTIFY ENTREPRENEURSHIP EDUCATION

Among the multiple contexts and needs of today that justify the
introduction of entrepreneurship education globally, the literature
highlights educational, social and labor issues (Bornstein & Davis,
2010; Jardim, 2021b; Lopes, 2010, 2017; Maritz et al., 2015;
Porfirio et al., 2023; Seikkula-Leino et al.,, 2019; Vanclay, 2020).
These problems are present in many countries, especially in those
where the quality of education, health, democracy and work has
not been improved. The analysis that follows, in general, considers
these countries, focusing mainly on those with the lowest rates of
entrepreneurship, according to the most recent data from GEM
(Global Entrepreneurship Monitor, 2017, 2018, 2020).

Starting with educational issues, for example, in the Portuguese
context, the low levels of professional qualification and schooling
stand out, both for the general population and for the leaders
of organizations (Assembleia da Republica, 1986; Barata et al,
2012; European Commission, 2019; Jardim, 2021b; Martins,
2017). Without training, innovation is complex, while behaviors
consistent with the status quo predominate, strangling any
attempt at organizational and social change. The persistence of the
problem of school failure shows, on the one hand, the inability of
the education system to ensure equal opportunities for all pupils
and, on the other hand, the system's difficulty in reconciling quality
education with education for all. According to Simao et al. (2005),
it is predicted that, despite the initiatives developed in Portugal in
recent decades to qualify the Portuguese, the European average
will only be reached by the Portuguese in 2050.

In turn, the traditional school has become accustomed to
standardized teaching, in which everything must be taught
and evaluated in the same way, as if there were no notorious
differences in the fundamental interests and most promising
talents of each one (Jardim, 2010, 2021a; Marques, 1999). For
this reason, the disciplines appeared isolated from each other, as
well as the teachers and the students. This serial education served
the period of the expansion of the industrial age, but it does not
serve a period of history such as the present one, characterized by
differentiation, creativity and innovation. Thus, the connection to
the world of reality requires ceasing to teach and learning in series.
Furthermore, considering that when teaching focuses more on
know-how than on know-how, know-how, know-how and know-
how, the school has difficulty fulfilling its mission of promoting
an integral education, helping students be aware of their talents
(Delors, 1996). Therefore, it is essential to understand the potential
of education for entrepreneurship and the activation of the code
that enhances differentiated and complementary talents and
intelligence. Only in this way will the best talents be valued and
well-paid nationally.

Regarding social problems, it should be noted that if
development does not happen through talent and merit, some
find the solution in dependence on subsidies (Fairlie et al., 2015;
Fong, 2019; Jardim, 2021b). They allow themselves to be carried
away by facilitating subsidies that infantilize and do not enable
a real commitment to training, innovation and change (Sousa,
2011). Social life gets even more complicated when time is spent
on excuses, laments, and subservience to political power, attracting
incompetence rather than improvement and productivity. The
vicious circle becomes even more severe when corruption becomes
embedded in the institutions, to the point of becoming cultural and
endemic. It is noted that objective conditions encourage individual
acts of corruption, namely the monopoly of decision-making
power, little transparency and accountability. It can also be seen
that corruption, as a form of influence or purchase of decisions,
has remained unchanged over the centuries despite having evolved
based on new opportunities and new compensating returns for
these illicit acts (Jardim, 2021b).
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In addition to the two previous issues, there are labor
problems. Moreover, this third domain of reasons, which justifies
disseminating the entrepreneurial culture in society, begins to
be perceived when there is a preferential search for employment
in the State. When finding a public job is an ambition for most
citizens, it becomes complicated to promote the realization of
socio-professional projects following personal aptitudes and
real societal needs, vitiating the development of society and the
affirmation of one's merit (Lodi et al., 2020; Small et al., 2018; Succi
& Canovi, 2020). Thus, more than the preference of preferences, the
opportunity to work in civil service should be one more job among
the many to choose from. Moreover, the cycle continues with the
departure of the most talented and qualified citizens abroad.
Because they are more socially and financially valued abroad, many
choose a professional career abroad. Despite the positive evolution
in recent years, there is still much work to be done so that students
enter the job market when they complete a professional or higher
education course. Hence, it is vital for entrepreneurship education
to prepare students with the soft and hard skills necessary for
today's job market.

Finally, this anti-development cycle is related to the low levels
of entrepreneurship observed in many regions (Carvalho et al,
2015; Committee of the Regions, 2015; Etzkowitz & Klofsten,
2005; Jardim, 2020; Lawton Smith et al., 2013; Obschonka et al,,
2015). Thus, regions with higher levels of entrepreneurship tend
to see lower poverty rates. Furthermore, these indices justify an
increasingly intense and collective effort so that everyone has
access to logic to have a spirit of initiative and entrepreneurial
culture. The seriousness of these problems lies precisely in the fact
that they give rise to a vicious circle that triggers a succession of
events that impede the quality of life in societies. In this sense, it
is crucial to introduce strategic ideas to stop this circle. Moreover,
that is precisely what is intended by the promotion of EE policies
around the world. Furthermore, in this, it benefits from the
phenomenon of globalization, which, among its multiple impacts,
stands out for originating global EE policies, international support
networks for the promotion of entrepreneurial culture and a set
of entrepreneurial behaviors which leverage the transformation
of society through the development of capacities to create original
and valuable products and services, and to innovate in the solution
of the most pressing problems.

GLOBAL ENTREPRENEURSHIP EDUCATION POLICIES

In addition to the literature allowing the systematization of the
problems underlying entrepreneurship education, it also describes
the definition of policies (Da Silva & Fernandes, 2019; European
Commission, 2006¢, 2014b, 2020; European Commission/EACEA/
Eurydice, 2012; Gomes et al., 2013; O’Connor, 2013; Xu, 2012). To
this end, it points to the need to synergistically combine the efforts
of local actors, such as universities, industry and governments,
to originate entrepreneurial ecosystems, business clusters
and entrepreneurial regions (Jardim, 2020). In this synergistic
interaction, universities, industries and governments intervene
with their knowledge, skills and resources, implementing projects
on a growth trajectory to respond to challenges and pressures,
both local and external, and carrying out properly planned and
coordinated activities.

From a historical perspective, the literature shows how this
phenomenon has gradually allowed the definition of concrete
policies to promote entrepreneurship. Among the contents of these
policies, the first thing that stands out is the fact that, if initially, the
focus was on the creation and management of companies, in recent
decades, the focus has also been on entrepreneurial skills, attitudes
and behaviors (Comissdo Europeia, 2004; European Commission,
2006b; Jardim, 2021b; Krueger, 2015). Thus, entrepreneurship
education has begun to take an approach that allows it to cover
students from all higher education courses and from all levels
of education who need to develop these skills, without which it

becomes complicated to face professional challenges. However,
the general population also needs this mindset, as it allows for
creating original and valuable solutions to various emerging social
and economic problems, such as unemployment, the environment,
poverty and exclusion. Thus, EE aimed to promote this culture
(Mwasalwiba et al, 2010; Plourde & Pelletier, 2007; Romer-
Paakkanen & Suonpag, 2017).

To achieve this objective, the most diverse programs were
designed, which, by definition, consist of intentional and systematic
interventions resulting from the identification of the needs of a
population, directed to specific objectives, based on theoretical
models, and suggesting activities and pedagogical resources for
their execution and evaluation (Jardim, 2010). Regarding EE
programmes, it is essential to note that their presence is truly
global, with the most diverse recipients, such as higher education
students (Dolabela, 2006, Dolabela, 2008; Soundarajan et al., 2016)
from primary school (Barba-Sdnchez & Atienza-Sahuquillo, 2016;
Carcamo-Solis et al.,, 2017; Hercz et al,, 2021; Jardim et al.,, 2015,
Jardim et al., 2018; Pinho et al., 2019) from secondary education
(Jardim et al., 2019; Kirkley, 2017; Steenekamp et al., 2011); as well
as the most diverse contexts outside the school, such as municipal
(Audretschetal., 2017; Karlsson, 2011), agricultural (Forcher-Mayr
& Mahlknecht, 2020; Ulvenblad et al., 2020), reform (Cumberland,
2017; Kerrick et al,, 2016).

Among the institutions that promote these global policies is the
Organization for Economic Co-operation and Development (OECD),
which has conducted numerous studies on entrepreneurship
(OECD, 2012,2016,2018,2019b,2019a; OECD/EU, 2020b, 2020a).
From the perspective of promoting global policies, this body
recently published a document highlighting wealth and inequality
influencing education (OECD, 2019c). This publication, which
brings together international and valuable evidence for strategic
reflection on education, lays a foundation for current challenges.
On globalization, he states that with rapid technological changes
and decreasing transport costs, the flow of individuals between
countries and continents has increased, bringing greater ethnic,
linguistic and cultural diversity to OECD countries.

The United Nations Educational, Scientific and Cultural
Organization (UNESCO), which has education as one of its main
objectives, has also had in its documents multiple references to the
promotion of entrepreneurship (UNESCO,2019,2012,2016,2020b,
2020a; UNESCO and ILO, 2006). It points to entrepreneurial skills as
fundamental for the development of small businesses, which should
be acquired above all by the youngest, who have the necessary
literacy to do so, as demonstrated through the innovative program
administered by the Campaign for Female Education (CAMFED), a
non-governmental organization (NGO) that supports the education
of girls and women throughout the African continent. Also, several
innovative programmes in Latin America focused on developing
entrepreneurial and small business skills among disadvantaged
youth, such as Indigenous women and youth, have shown positive
results (UNESCO, 2012). In addition, this international body,
which has long promoted a sense of initiative around the world,
has also challenged everyone to have a worldview, defining global
citizenship as the feeling of belonging to a broader community and
common humanity and emphasizing the political, economic, social
and cultural interdependence and interconnectedness between
local levels, national and global (Lazaro et al.,, 2018).

For its part, the European Commission has also insistently
promoted entrepreneurship policies (Bacigalupo et al, 2016;
European Commission, 2004; European Commission, 2006c,
European Commission, 2006b; European Commission, 2008;
European Commission, 2011, 2013, 20144, 2015, 2020; European
Commission/EACEA/Eurydice, 2016, European Commission/
EACEA/Eurydice, 2019). Here, itis vital to highlight one of the recent
documents of this European body that points to the fundamental
competencies to be developed, called the Reference Framework for
Competences for Entrepreneurship (Bacigalupo et al., 2016). This
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document assumes that developing the entrepreneurial capacity
of European organizations and citizens is one of the main policy
objectives of the European Union (EU) and the Member States.
As early as 2006, the European Commission identified initiative
and entrepreneurship as one of the eight critical competencies
needed for a knowledge-based society (European Commission,
2006a). The EntreComp framework proposes a shared definition
of entrepreneurship as a competency, aiming to achieve consensus
among all stakeholders and establish a bridge between education
and work. Developed using a mixed-methods approach, the
EntreComp framework should become a de facto reference for
any initiative to promote European citizens' entrepreneurial
capacity. This framework can be used to develop curricula and
learning activities that promote entrepreneurship as a competency.
In addition, it can be used to define parameters to assess the
entrepreneurial skills of students and citizens.

ENTREPRENEURIAL BEHAVIORS

The literature review showed that entrepreneurial education
policies are implemented by promoting concrete behaviors related
to entrepreneurial attitudes (Henley, 2017; Kirkley, 2016; Schmidt
etal, 2018). An exampleisJardim's proposal (2021b, 2022b), which
defines entrepreneurial behavior as thinking and acting that aims
to materialize ideas and develop innovative projects. Considering
the various explanatory models of this type of behavior, a practical
framework is proposed for the various socio-educational and socio-
economic contexts.

Taking into account the most pressing needs of today's society
and the profile of entrepreneurs, ten entrepreneurial behaviors
are highlighted and organized into three groups: (1) thinking
creatively, which presupposes knowing reality and dealing with
its circumstances, recognizing and valuing individual talents, and
learning from mistakes; (2) having a spirit of initiative, which
points to the ability to make strategic decisions, to move forward
with determination to the end and to keep an open mind to new
realities; (3) making it happen, which means developing the ability
to continually improve practices, to use tools to be more effective,
and to cultivate meaningful relationships. These are necessary
behaviors for any professional to be successful in the face of
the transformations inherent to human societies, hence their
progressive relevance in current educational projects (Jardim,
2022a).

Regarding the expression "thinking creatively", it is essential
to refer to the ability to examine a problem by considering ideas
and solutions that are different from those already tried. It means
approaching an issue in a different way to achieve singular results.
In this process, imagination plays a fundamental role since it allows
you to enter the world of ideas, create scenarios and stories, create
products and services, and be out of the ordinary. Originality allows
you to be creative and express different ideas (de Bono, 2005). On
the other hand, visual thinking helps explore unusual ideas that lie
beyond the usual "boxes". In a highly competitive world, innovation
becomes a permanent requirement to be successful. Furthermore,
entrepreneurship education contributes to competitiveness since
thinking creatively is one of its essential pedagogical strategies
(Sternberg, 2005).

On the other hand, the spirit of initiative refers to someone's
ability to act by daring to undertake something (Jardim, 2022a). It
is one of the most characteristic attitudes of entrepreneurs, which
consists of being more proactive than reactive. This spirit allows
us to conduct new experiments and look for alternatives to solve
emerging problems (Brooks, 2012). Therefore, entrepreneurs do
not wait for events; they make them happen and determine the
course of events. The initiative resembles a catalyst that activates
the motivation to take the necessary steps to reach the goal,
creating what was dreamed and designed. There are a few reasons
why education for the spirit of initiative is justified (Jardim, 2022a).

First, it is the basis for promoting self-employment: the spirit
of initiative is the basis for promoting self-employment, and it is
present in people of all ages with ideas and projects that respond
to the needs of niche markets. Secondly, it is the key to realising
small and large projects: the initiative has made many inventors,
composers and writers start their work from imagination but
then realize its full potential. Thirdly, it is the manifestation of
someone's decision-making: initiative is the expression of decision-
making, without which no one makes a purchase, trip or project,
allowing them to choose what helps to achieve goals. Fourthly, it is
the manifestation of trust: initiative presupposes that the person
assumes the responsibilities and consequences of his actions.
Finally, it is the expression of creativity and innovation: inventors,
scientists, and entrepreneurs have a habit of doing various
experiments, continually trying and starting over until they achieve
their aim.

Regarding the materialization of ideas, it is essential to mention
that it points to the act or effect of realizing a concept, making
concrete something abstract. Entrepreneurs distinguish themselves
by being pragmatic in the materialization of their purposes.
They realize their ideas because they have practical intelligence
(Isaacson, 2019; Sternberg, 2005). Furthermore, they develop
ideas that are appropriate to their surroundings. For this reason,
entrepreneurship cannot simply be transmitted to someone as if it
were a theory; he apprehends it through his actions and reflection.
Learning is associated with practice, trial and error, exploration of
new technologies, and critical thinking. The quality of an idea is
judged by whether it is feasible (Isaacson, 2016; Sternberg, 2005).
Therefore, action is the accurate measure of intelligence. It does
not matter what you think, say or plan, but what you do. Success
never lies in knowing but in doing. The books read, the lectures
attended, and the lessons learned are engaging if they lead to action.
Entrepreneurs, being people of action, know how to do things, how
to solve problems, and how to decide. Furthermore, they discover
the most suitable ways to start, develop and finish their projects.

Moreover, their pragmatism taught them that the secret of
achievement is to pay particular attention to the beginning and end
ofthe action. They manifest this ability to materialize in prototyping,
making it possible to make an idea tangible through paper, staging
or simulation of material artefacts. It can be a thumbnail, mockup,
or simulation as close as possible to a product, service, process,
or business model. A dream pedagogy, which is intended to lead
to success, requires this kind of intelligence. Hence, education's
relevance is investing in realising students' ideas through projects
that solve local problems and bring added value to themselves and
society.

INTERNATIONAL RESEARCH AND DEVELOPMENT NETWORKS
FOR ENTREPRENEURSHIP EDUCATION

The literature review also showed that globalization has led to
the creation of networks that have favored both the observation
and global evaluation of entrepreneurship and research and its
promotion.

The network that stands out internationally in this field is
the Global Entrepreneurship Monitor (GEM), which systematically
conducts comprehensive studies on entrepreneurial activity in the
world through global reports, such as the most recent ones (Global
Entrepreneurship Monitor, 2017, 2018, 2019, 2020), but there
are also other reports and studies originated by this institution
that demonstrate the relevance of this international network in
the development of entrepreneurial culture (Arafat et al,, 2020;
Coduras et al., 2010; Dvoulety & Orel, 2020; Schott et al,, 2015;
Singer etal., 2003; Thurik & Dejardin, 2012; Velilla & Ortega, 2017).
Bringing together data from more than 300 academic and research
institutions spread across more than 100 countries, they generate
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information that allows the dynamization and development of
organizational and administrative services and activities, thus
playing a significant role in the development of business ideas and
economic opportunities at a global level.

The Kauffman Foundation, founded by entrepreneur and
philanthropist Ewwing Marion Kauffman (1916-2016) in
Kansas City, aspires to promote the financial independence of
individuals and the involvement of citizens in the betterment of
their communities (Dees, 2001; Foundation, 2004; Foundation
et al, 2017; Torrance & Rauch, 2013). To this end, it works
within the scope of disseminating entrepreneurship and
improving the education of children and young people. Regarding
entrepreneurship, the foundation works in the USA to contribute
to American society's becoming more entrepreneurial through
job creation, innovation, and economic prosperity. With teams
of educators and researchers, it works with its partners seeking
to explain the economic impact of entrepreneurship, train young
entrepreneurs, and develop entrepreneurial skills programs. In
addition to giving particular attention to disadvantaged children
and supporting their academic training, it promotes mathematics,
science, engineering and technology as a privileged way to prepare
the professionals needed for today's world. Among its main
initiatives are the global Kauffman program, which promotes
international entrepreneurship by immersing young entrepreneurs
from around the world in American business culture; the Kauffman
'‘campus’ initiative that aims to revamp the way universities train for
entrepreneurship; the FastTrac program is a project simulation for
developing, managing, and expanding a business idea; the Kauffiman
fellows program is aimed at venture capital entrepreneurs, in the
context of investing in global innovation; and the publication of
the Kauffman Entrepreneurial Activity Index, which is one of the
leading indicators of new business creation in the USA. In this way,
this foundation develops a set of activities by the global education
policies for entrepreneurship, supporting pedagogical intervention
and scientific research.

Another international network is Ashoka, which connects
social entrepreneurs (Ashoka U, 2011; Ashoka U & Brock, 2011;
Brock, 2008; McAnany, 2013). It is a non-profit organization
focused on social entrepreneurship. It was founded in India by Bill
Drayton in 1980 and became well known through the book How
to Change the World (Bornstein, 2007), which discusses how social
entrepreneurs realize innovative ideas. Bill Drayton was inspired by
Mahatma Gandhi and the Civil Rights Movement, with the primary
goal of reducing inequalities through social entrepreneurship. The
organization was named after Emperor Ashoka, the ruler of the
Mauryan Empire during the third century B.C. Emperor Ashoka
recognized the suffering he caused by the unification of his empire
and promoted religious and philosophical tolerance and the
paramount importance of morals when working for the public.

It is also worth mentioning that Red EmprendeSur, officially
established in 2004 in Argentina, plays a relevant role in the
panorama of entrepreneurship and innovation in Latin America.
Initially focused on Mercosur, the network expanded its operations
to the entire Latin American region in 2008, reinforcing its
importance in globalization and forming entrepreneurship
networks. Its mission is to encourage entrepreneurship and
innovation as a condition of citizenship in the 21st century.
The specific objectives of Red EmprendeSur include promoting
education for entrepreneurship and innovation at all levels of the
formal education system, from basic to higher education (Vera
Castillo, 2015; Vera Castillo et al.,, 2019). This network comprises
a community of volunteer individuals focused on the solidarity and
sustainable development of the Latin American people. In short,
Red EmprendeSur is a catalyst for innovation and sustainable
development in Latin America.

In the Brazilian context, SEBRAE - Servigo Brasileiro de Apoio as
Micro e Pequenas Empresas (Brazilian Support Service for Micro and
Small Enterprises) (Da Silva & Fernandes, 2019; Rosa et al., 2015;
SEBRAE, 2013). The Brazilian Micro and Small Business Support
Service (SEBRAE) is a private and non-profit entity whose primary
mission lies in creating, supporting, developing and promoting
micro and small enterprises in Brazilian territory. With 700 service
stations and about 5000 direct employees, located in all states of
Brazil, the agency provides consulting services to entrepreneurs,
present and future, in the most varied areas of the business
world, from finance, management, marketing, human resources,
production, law, quality, information technology, international
trade, among others (Da Silva & Fernandes, 2019).

In the Portuguese context, a network that is increasingly
acquiring an international dimension is the Empreende Office -
Education Office for Entrepreneurship and Citizenship (GabEECG,
CEG-CIPSH, UAb) (Jardim, 2021b; Jardim & Franco, 2013,
2019). Started in 2008 in the context of the European Institute
of Cultural Sciences - Padre Manuel Antunes (IECC-PMA), its
primary mission is to promote the entrepreneurial culture by
developing the skills, emotions, values and tools of that culture.
It has a markedly transdisciplinary team of researchers, teachers
and trainers, assisted by national and international collaborators.
It develops research projects and intervention programs using an
interdisciplinary approach to contribute to people's self-realization,
the success of organizations, social cohesion, and economic
growth. Gabinete Empreende combines research, intervention and
evaluation to ensure the social impact of its action. It is based on
theoretical models and reflective and empirically validated teaching
and learning strategies. Among these models, cognitive-behavioral
models, differentiated pedagogy, cooperative learning, positive
psychology, and the humanistic approach stand out. On the other
hand, it privileges strategies for the construction and application
of programs, as well as the organization of academic and training
events on topics related to the sciences of entrepreneurship.

Concluding the presentation of these results, this study
presented evidence on how globalization influences the recent
development of entrepreneurship education, triggering,
internationally, the creation of common trends (Banha et al., 2022;
Jardim, 2021b; Pittaway & Cope, 2007; Seikkula-Leino et al,, 2019).
Considering these data, this theoretical-reflexive review allowed us
to design amodel of the impact of globalization on entrepreneurship
education, as seen in Figure 1.

Figure 1
Model of the Impact of Globalization on Entrepreneurial Education
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Note: Elaborated by the authors.
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This model highlights the emerging contexts and problems
in today's global and digital world as well as the educational
challenges and opportunities it provides. Thus, considering the
multiple consequences of globalization, the impact of globalization
on entrepreneurship education has been organized into three main
areas: the joint definition of global education policies, the creation
of international research and development networks, and the
promotion of entrepreneurial behavior.

DISCUSSION

This study, which was based on a theoretical-reflexive review
following the thematic analysis approach, allowed us to describe
the most relevant patterns and emerging themes on the impact
of globalization on entrepreneurial education. The following
discussion takes a deeper look at these topics in more depth and
implication, connecting with the existing literature and highlighting
the new perspectives that emerge from our results. In addition, we
reflect on the limitations of this study and the prospects for future
research.

Taking into account the data collected and critically analyzed, it
can be seen that in the current global world, characterized by rapid
changes and technologies, the literature converges to promote
entrepreneurship education policies, privileging, for this, creative
educational environments that optimize individual talents and
enable innovation and flexibility in the exercise of professional
responsibilities in completely new professions (Adedeji etal., 2020;
Nikolov & Timpe-Laughlin, 2021; Susskind & Susskind, 2019).
This perspective is in line with those that defend the relevance of
international networks in this field, since they allow specialized
support focused on solving emerging problems at the international
level, such as those related to the environment, health, poverty and
unemployment (Awogbenle & Iwuamadi, 2010; Olasehinde et al.,
2015; Zoberman, 2020).

We also find that the qualitative promotion of entrepreneurship
will only be achieved through the development of a set of socio-
educational and training procedures that develop predispositions
in the younger generations to create and innovate (Awogbenle
& Iwuamadi, 2010; Bottazzi & Dindo, 2013; Jardim et al,, 2021).
Indeed, the development of entrepreneurial behaviors presupposes
an educational context where the individual talents of children and
young people are valued (Henley, 2017; Isaacson, 2016; Jardim,
2021c). Based on an active and interactive pedagogy, it is possible
to give dynamism to learning, especially when individual talents
and their consequent maximization are identified, respected and
promoted, as well as the minimization of personal weaknesses
(Chang et al., 2014; Foundation, 2004).

We also found that, since one of the main impacts of
globalization on EE is the activation of entrepreneurial behaviors,
which are being worked on on all continents, success in overcoming
the challenges of this time, such as those related to employability
and social cohesion (Da Silva & Fernandes, 2019; Jardim, 2020;
Sarkar, 2014). Furthermore, this will happen as long as schools
are actual global educational communities, groups and teams
that act taking into account the current socio-economic context,
characterized by the demands of economic development, of
overcoming problems related to unemployment, of a labor market
that has changed radically in the last decade and also characterized
by the requirement of all professionals to possess entrepreneurial
skills (Mitra, 2017; Souto et al.,, 2022).

In this sense, the research points to the need for
entrepreneurship education to achieve three essential purposes.
The first refers to strengthening employability potential,
allowing access to specific and practical training in the various
fields of entrepreneurship, namely social entrepreneurship,
technological entrepreneurship, cooperative entrepreneurship,
local entrepreneurship and other areas of interest (European
Commission, 2006c¢, European Commission, 2006b, European

Commission, 2019; European Commission/EACEA/Eurydice,
2016, 2019). The second relates to developing innovative, creative
and proactive skills, attitudes and processes for self-employment,
enhancing and maximizing the previously acquired theoretical,
scientific and experiential knowledge (Jardim et al, 2023). The
third refers to the empowerment of citizens with some tools that
lead to the implementation of projects and organizations that
create innovative products and services, making available technical
and structural resources to successfully start their entrepreneurial
projects (European Commission, 2006c; Hernandez-Sanchez et al,,
2019).

Regarding socio-educational contexts and issues, the analysis
reaffirmed the need for entrepreneurship education, particularly in
countries with lower rates of entrepreneurship (Dvoulety & Orel,
2020; Global Entrepreneurship Monitor, 2020). The educational,
social and labor issues identified in the literature reflect challenges
related to the quality of education, health, democracy and work.
These issues underline the need for educational and policy
measures to combat these issues. The role of entrepreneurship as a
means of promoting economic growth and addressing these issues
is crucial.

In the context of global entrepreneurship education policies, it
has become evident that globalization has facilitated the definition
of such policies globally (Datta, 2015; Jardim, 2022b; Vickery, 2019).
It was found that synergistic collaboration between different local
actors — universities, industry and governments — is essential for
creating entrepreneurial ecosystems. These interactions enable the
development of coordinated and planned projects that respond to
local and external challenges.

Finally, this review points out that globalization has created
a multiplicity of networks relative to international research and
development networks (Arafat et al,, 2020; Coduras et al., 2010;
Dvoulety & Orel, 2020; Schottetal.,2015; Singeretal., 2003; Thurik &
Dejardin, 2012; Velilla & Ortega, 2017). These allowed for an overall
observation and evaluation of entrepreneurship, research and
promotion. These networks are vital for disseminating knowledge
and good practices and establishing strategic partnerships.

It should also be noted that this study showed that qualitative
methods, namely through theoretical-reflective review, are
valuable and appropriate for constructing scientific knowledge,
as demonstrated in other areas of study (Cheng et al, 2016;
Fischer & Walker, 2022). Adopting a critical stance towards data
and considering its possible limitations allowed the formulation
of a comprehensive view of the effects of globalization on
entrepreneurship education.

The present research has provided relevant information on
the impact of globalization on entrepreneurial education, but it is
essential to recognize its limitations. Firstly, while comprehensive,
the nature of our thematic analysis and theoretical-reflective
review may have left out specific perspectives or cases that
could further enrich our understanding of the topic. In addition,
the particularities of the selected context or data may limit the
generalization of our results in different geographical and cultural
contexts.

As we look to the future, we realize this is a promising field
for further investigation. The research could be expanded to
include a wider variety of educational and cultural contexts to
assess the applicability and consistency of our results. In addition,
longitudinal studies could provide a more in-depth understanding
of emerging trends and the progress of globalization's impact on
entrepreneurial education over time. An interdisciplinary study
that follows the perspectives of areas such as economics, sociology,
and information technology could contribute significantly to
broadening the understanding of this complex and dynamic topic.

In the continuation of this study, it is also suggested the
creation of instruments to evaluate the impact of globalization,
to rigorously measure its results in the activation of behavioral
changes, which are intended according to the indicators of quality
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of life and the objectives of sustainable development. In this way,
it will be verified which behaviors are most promoted through
global entrepreneurship education, as well as those that prove to
be effective in overcoming current problems, such as those related
to the environment, poverty, health and quality of life.

CONCLUSION: TOWARDS BUILDING GLOBAL EDUCATIONAL
COMMUNITIES

This theoretical review of the literature presented and
analyzed several aspects related to the influence of globalization
on entrepreneurship education. The analysis focused mainly
on socio-educational contexts and issues that underpin
entrepreneurship education, global entrepreneurship education
policies and international research and development networks on
entrepreneurship education.

It is concluded that globalization plays a crucial role in
shaping entrepreneurship education. The challenges and
opportunities identified in this analysis highlight the importance of
entrepreneurship education as an essential component of economic
growth and a solution to social and educational problems. It is
recommended that future research focus on how to maximize the
positive impact of globalization in this area and on the creation and
validation of instruments that can effectively assess this impact.

This study underlined the need for strategic policies and actions
that place education at the heart of building global educational
communities. Entrepreneurial education is not only a means of
encouraging innovative skills and behaviors. Because it elicits
innovative behaviours and connects professionals and institutions,
it constitutes and plays an essential role in solving some of
humanity's most pressing challenges, such as the search for peace
between nations and social and environmental sustainability.

It is imperative that education systems adapt and evolve to
promote an entrepreneurial mindset, which is not limited to the
economic sphere but permeates all spheres of human life. This
educational approach should aim to develop critical, creative and
collaborative skills, empowering individuals to actively contribute
to more just, peaceful and sustainable societies.

Education policies should, therefore, be designed with a holistic
view, integrating entrepreneurial education into the curriculum
and encouraging partnerships between schools, universities,
businesses and governments. This multidimensional collaboration
is critical to creating an educational ecosystem that responds to
global challenges and anticipates them, promoting a culture of
responsible and sustainable innovation.

In short, the critical and thematic analysis of the data collected
in the documents allowed the elaboration of an explanatory model
of the impact of globalization on entrepreneurship education. This
model identifies three explanatory dimensions of this impact:
educational, laborand social policies; behaviors related to the ability
to think creatively, to act with initiative and to make things happen;
and international networks that stimulate entrepreneurial skills,
employability and social cohesion. Furthermore, it also allowed us
to conclude on the need to define policies and strategic actions that
place education as a determining factor in the construction of global
educational communities that promote entrepreneurial behaviors,
which presupposes the execution of educational programs and
research projects in the field of entrepreneurial education.
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